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Problems of learning Islamic Religious Education (PAI=Pendidikan Agama Islam) 

during the pandemic have been discussed a lot, but have not related much to the 

mastering PAI learning materials. During the pandemic students’ mastery decreased. 

The purpose of this study was to analyze the problem of student mastery in Islamic 

Religious Education during the Covid-19 pandemic. The analysis includes: a 

description of students' mastery of material problems and their implications for 

curriculum completeness and competence quality. This qualitative research relies on 

interview, observation, and documentation data. The research participants involved 

30 students and 6 teachers at SDI Luqman al-Hakim, SDN Integrated Model, and SDN 

Sobontoro I Bojonegoro. The results showed that based on the learning outcomes 

document, all students had exceeded the passing grade. but based on interviews, 

they do not understand the material they have studied. The problem of students' 

mastery of Islamic Religious Education during the Pandemic period was in the form 

of low achievement of cognitive aspects, inaccessibility of affective and psychomotor 

aspects. In line with that, the problem of student mastery of the PAI material has an 

impact on the problem of curriculum completeness and the quality of student 

competence. The results of this study recommend the importance of supporting 

institutional infrastructure, teachers and parents at home. 
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INTRODUCTION 

Teacher as an educator cannot be replaced by any sophisticated 

technology. Teacher's role is not only to teach knowledge to 

students, but s/he has a role in giving an example in her/his 

attitudes and behaviors, educating the character, ethics and 

morals of students. Teacher also acts as a motivator and 

inspirator. This part is an important component so that the 

existence of the teacher cannot be replaced (Lubis, 2019) 

During the Covid-19 pandemic there was a change in 

learning from traditional learning to technology-based learning 

(Al-Taweel, Abdulkareem, Gul, & Alshami, 2021). 

Technology-based learning is carried out remotely and limited 

face-to-face as a solution offered to continue learning. In 

distance and limited face-to-face learning, most students and 

teachers are expected to be able to adapt to changes in the 

learning process. They make adjustments to the provisions that 

apply to a limited interaction, material and time that causes less 

maximum learning (Wijaya, Sudjimat, & Nyoto, 2016). The 

less maximum interaction and learning process impacts on the 

non-reached curriculum and competence achievements (Gupta 

et al., 2021). 

The impact of distance learning during the pandemic period 

is the occurrence of learning loss, which is a phenomenon in 

which a generation loses the opportunity to increase knowledge 

due to the delay in the teaching and learning process. Children 

spend less time learning during long distance learning. The 

results of (Engzell, Frey, & Verhagen, 2021)study show that 

students are minimum, or there is no, progress during long 

distance learning and demonstrate greater losses in countries 

with weak infrastructure or longer school closure. Similar 

research written by (Schuurman, Henrichs, Schuurman, 

Polderdijk, & Hornstra, 2021) states that distance learning 

causes discontinuity in the growth of student achievement and 

causes the loss of learning an average of 2.47 months in 

mathematics and 2.35 in understanding reading, exceeding the 

duration of school closure. 

The phenomenon of learning loss then also affects students' 

mastery of Islamic religious education (PAI) materials 

experienced a drastic decline during pandemic. Some previous 

researches’ results show that during the pandemic students’ 

mastery decreased, as the results of the study written by 

(Noviyanti, Magfiroh, Wahyudi, & Puji, 2020) that there is a 

decrease in the quality of student knowledge between before 

and during pandemic. In line with the results of the study, (Nila 

Lestari & Syaimi, 2021) stated that student learning outcomes 

before pandemic were higher than student learning outcomes 

during pandemic Covid-19. 

The purpose of this paper is to complete the shortcomings 

ofprevious writings by analyzing the problems that occur in 

student mastery in Islamic Religious Education material during 

the Covid-19 pandemic and its impact on curriculum 

completeness and competence quality. This research provides 

information to develop insight, enrich knowledge, and become 

informative material about students' problems in mastering 

Islamic Religious Education materials in the Pandemic Period. 

For teachers, this research can be used as evaluation material to 

provide solutions to the problem of student mastery in Islamic 

Religious Education during the Pandemic. The research is based 

on the argument that students' problems in mastering Islamic 

Religious Education materials during the Covid-19 pandemic 

can be fatal to the threat of learning Islamic Religious 

Education in the present and in the future. 

 

 

METHODS 
 
The type of research used in this study is a field study with 

qualitative descriptive method. Focus of this research is 

divided into two, formal and material objects. The formal 

object in this study is the problem of student mastery focused 

on the aspects of cognitive mastery, while the material object 

in this study is the material of Islamic religious education. The 

research was conducted at three elementary schools in 

Bojonegoro: SDN Sobontoro I, SDN Integrated Bojonegoro 

Model, and SDI Luqman Al-Hakim. 

Data collection methods are carried out using three ways: 

interviews, observation, and documentation. The interview 

method was conducted to get informant data from students, 

Islamic religious education (PAI) teachers and classroom 

teachers. The observation method is used to observe the 

learning process of PAI in class V. Observation is used to 

obtain student problem data on the mastery of PAI material in 

the pandemic period and its impact on curriculum 

completeness and competence quality. Documentation 

methodis used to obtain data in the form of documents related to 

the students’ daily activities of PAI Material. One way to test 

the validity of data is to use data triangulation. In this study the 

validity of the data was tested using triangulation of the source 

and triangulation of the method. Source triangulation is carried 

out to test the validity of data by conducting interviews with 

several subjects: several students, PAI teachers, and classroom 

teachers to answer the equal questions. While the triangulation 

of the method is used to test the validity of the data obtained 

using interviews, observations, and documentation. 

Data analysis in this study consists of three processes: data 

reduction, data display, and data verification (Miles & 

Huberman, 1994). Data reduction in this study was carried out 

by drawing the results of collected data from documentation of 

student learning outcomes, the process of learning PAI learning 

activities in class, and interviews that triggered students' 

problems in mastering PAI material and their impact on 

curriculum completeness and competence quality. Data that has 

been arranged clearly and systematically will help the reader 

easily understand the concepts and content of the data that has 

been presented. The results of documentation, observation, and 

interviews with several sources that have been presented 

systematically can be drawn initial conclusions. Student 

problem data and its impact on the curriculum completeness 

and the competence quality in the Luqman Al-Hakim 

Elementary School can be drawn initial and verified because it 

has been supported by strong evidence and theories. While the 

problem data and its impact on the curriculum completeness 

and the competence quality in the Integrated Model SDN and 

Sobontoro SDN I are re-checking and then concluded and 

verified. 
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FINDINGS AND DISCUSSION 
 
Student Problems in Mastering PAI Materials in the 

Pandemic Period 

 

The results of the study show that the problem of students’ 

mastery of PAI material during the pandemic at SDN 

SobontoroI, SDN Integrated Model Bojonegoro, and SD 

Integral Luqman al-Hakim located in Bojonegoro are as 

follows: 

First, the problem of students’ mastery in the cognitive 

aspect shows that students do not really understand the material 

of Islamic Religious Education. The lack of students' 

understanding of PAI material during the pandemic occurred at 

SDN Sobontoro I, SDN Model Terpadu, and SDI Luqman al- 

Hakim. The results of interviews with PAI teachers, classroom 

teachers, and students show that there are problems that occur 

in students' mastery of cognitive aspects in the three schools 

which tend to be the same, namely the low understanding of 

Islamic Religious Education learning materials. In addition, the 

implementation of distance learning becomes less effective and 

less interactive. These problems are interrelated which causes 

students' mastery in cognitive aspects to tend to decrease. The 

results of the PAI teachers interviews regarding students' 

mastery of the cognitive aspects stated: 

 
[Table 1 about here] 

 
The statement of the PAI teacher in the three schools was 

also reinforced by the class teacher's statement about the 

problems that occurred in the cognitive aspect when learning 

PAI during the pandemic. The results of the class teacher 

interview stated; 

 
[Table 2 about here] 

 

In line with the results of interviews with PAI teachers and 

classroom teachers, these students also stated that they 

experienced problems in mastering PAI material on the 

cognitive aspect. 

 
 

[Table 3 about here] 

 

Students' mastery of the cognitive aspect of PAI material 

has decreased since the pandemic. Distance learning is said to 

be not optimal in delivering material. Some students at three 

elementary schools in Bojonegoro said that they could not 

understand the material presented by distance learning. This is 

due to the limited explanation from the teacher so that distance 

learning becomes less meaningful for students. Less meaningful 

learning makes the teacher give assignments after the material 

is delivered. The goal is that students master the cognitive 

aspects. The assessment is carried out as an effort to obtain 

comprehensive information related to the extent of students' 

learning abilities and progress (Herlambang & Yulia, 2022). 

Another reason for the lack of students' understanding of PAI 

material is the low interest in student learning, especially 

interest in reading. (Fahmy et al., 2021) stated in their research 

that reading activities carried out by students tended to be only 

due to teacher assignments and orders from parents. The 

duration of student reading is only limited to 10 to 30 minutes. 

Students begin to assume that reading is a normal routine, 

without any motivation and feeling happy when doing it. 

Distance learning changes students' dependence onteachers, 

friends, and books towards independence in learning (Abidah 

et al., 2020). Learning resources during distancelearning can 

be obtained from many things. Students caneasily obtain 

material explanations from television and theweb that have 

been suggested by the Ministry of Educationand Culture, 

learning videos, and digital books. However, notall students 

can use it. On the contrary, students use Google tofind answers 

to the tasks given. So, they obtained scores overthe passing 

grade, but in reality, their understanding decreases. The low 

mastery of students on PAI material is seen when face-to-face 

learning is limited. Student learning outcomesdecreased when 

compared to learning outcomes duringdistance learning. In line 

with research written by (Muassomah & Abdullah, 2021), 

learning during a pandemic reduceschildren's understanding 

of science. This is because theexplanation originally given 

by the teacher was replaced withtechnology that students had 

to access independently. The research results are also 

supported by (Noviyanti et al., 2020)’s finding that there was a 

decline in the quality ofstudent knowledge between before and 

during the pandemic. The explanation emphasized that during 

the pandemic studentswere less able to understand PAI 

learning materials. This isbased on the results of research at 

three elementary schools inBojonegoro and various research 

results which state the lackof understanding of students 

during learning during the pandemic. 

Second, the problem of student mastery in the affective 

aspect was explained by PAI teachers from three elementary 

schools in Bojonegoro. They said that they have problems in 

controlling and evaluating students’ attitudes. The affective 

aspect is the most difficult aspect to achieve. This is evidenced 

by changes in student attitudes at the beginning of the limited 

face-to-face learning month. The results of interviews with PAI 

teachers, classroom teachers and students indicated that 

changes in students' attitudes after distance learning actually 

occurred. The forms of change in student attitudes vary from 

school to school. At SDN Sobontoro I, most of the students 

were bullying, at SDN Model Terpadu the difficult thing to 

manage was talking dirty, and at SDI Luqman al Hakim the 

social psyche of students decreased because they were too 

often alone. This change is because the teacher has difficulty 

directing and controlling the affective aspects of students. 

During distance learning, mastery of affective aspects is seen 

from the discipline and responsibility of students in completing 

assignments. Discipline and responsibility that teachers can 

monitor from student activities also tend to decrease when 

compared to before distance learning. The results of the PAI 

teachers, classroom teacher, and students interviews regarding 

students' mastery of the affective aspects stated: 

 
[Table 4 about here] 

 
 

[Table 5 about here] 
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[Table 6 about here] 

 

Changes and technological advances are a serious challenge 

for the education component in order to go through the 

transition in accordance with the demands of progress, not 

infrequently changes lead to serious obstacles (Gilang, 2020). 

Distance learning is difficult to reach students' affective 

aspects.Teachers’ attention is limited in controlling students 

remotely. Teachers can only control students during learning 

activities via Zoom by observing the responses given by 

students. There are students who actively provide responses, 

actively ask questions,up to those who only listen without any 

response. If schools do not use a synchronous approach, 

teachers will be more limited in identifying student responses 

as learning activities take place through texts, on-time 

submission of student assignments, and responsibility for 

completing assigned tasks. 

Discipline, honesty, and responsibility when distance 

learning is not an easy thing. Students are late and do not even 

take lessons according to the specified schedule, collect 

assignments beyond the allotted time, are dishonest in doing 

assignments, and some do not collect assignments that have 

been given by the teacher. There is a similar study written by 

(mila, Ahdar, & Natsir, 2021) which states that the 

independence and responsibility of students during distance 

learning cannot be fully implemented properly. For this 

reason, collaboration between teachers and parents is needed 

so that they can provide attention and guidance in learning and 

behaving. The educational situation during the pandemic 

demands maximum involvement of parents and more intense 

communication with teachers in reporting child development 

(N Lestari, G, A, M, & Y, 2020) 

In fact, some parents have not had the opportunity to pay 

attention and understand their child's development. Some hand 

over the responsibility of education to tutors, some leave their 

children to be cared by their grandparents, until their children 

(students) are required to be independent. This is emphasized 

by research stating that the problems for parents in 

accompanying children to study at home during the pandemic 

are the lack of understanding of the material by parents, the 

difficulty of parents in growing their children's interest in 

learning, not having enough time to accompany their children 

because they have to work, and parents are impatient in 

accompanying children while studying at home (Wardani & 

Ayriza, 2021). Changes in attitude are also different. Students 

who are cared by their grandparents tend to be disoriented, and 

students who are required to learn independently have difficulty 

controlling themselves, such as playing a lot of gadgets because 

they feel lonely which results in high ego, and easily angry 

when there is a little social friction with friends. 

Third, the mastery of the psychomotor aspects of PAI 

material experienced problems during distance learning in the 

pandemic era. The problem is the level of student mastery in the 

psychomotor aspect only to the stage of imitating the video sent 

by the teacher. The results of interviews with PAI teachers, 

classroom teachers, and strengthened by the results of student 

interviews indicated that there were problems in mastering PAI 

material on the psychomotor aspect. The lack of mastery of 

student skills is due to the lack of direct and detailed assistance 

and direction from the teacher. In addition, students only send 

videos to complete assignments but are not maximized, and the 

teacher's assessment is limited to videos sent by students. The 

results of the PAI teachers, classroom teacher, and students 

interviews regarding students' mastery of the psychomotor 

aspects stated: 

[Table 7 about here] 

 
 

[Table 8 about here] 

 
 

[Table 9 about here] 

 

In practice, teachers have difficulty providing direction and 

assessing students' psychomotor abilities. The teacher also did 

not pay attention to the video sent by the students until the end. 

The psychomotor aspect assessment was taken from a brief 

video playback. Parental assistance is needed in the 

psychomotor aspect until the student has really mastered a 

skill. (Dewi, 2020) stated in her writing that to optimize a 

child's development, one thing that must be done is that 

education must involve the child's social environment or the 

community he or she is in. In line with that, (Kurniasari, 

Ngazizah, & Khaq, 2021) stated the same thing that guidance 

from parents to develop children's skills is still limited to 

readiness and guidance, the application of the understanding 

gained cannot be applied in real life, so that students' 

psychomotor abilities have not developed. optimally 

Mastery of students in psychomotor aspects can be done by 

sending learning videos as examples for students to observe 

and imitate. This method can meet the lowest psychomotor 

level. Students observe a stimulus in the form of a movement 

from a teacher then students respond by doing the same 

movement or imitating (Kennedy, 2020). However, the 

solution of sending videos for students' mastery of skills cannot 

be maximized. (Muthalib, Aisyah, Sukari, & Aulia, 2020) 

stated in their research that the problems of psychomotor 

aspects during the pandemic are not being able to optimally 

review student development, reduced student desire to learn, 

and it is a little difficult to assess children's psychomotor or 

physical abilities assessment in existing lessons. practical 

value, especially PAI learning. 

The description above clarifies the existence of students' 

problems in mastering the psychomotor aspect of the material. 

This is based on the results of previous researches that 

although there are learning innovations using video, the role of 

the teacher cannot be replaced with any sophisticated 

technology (Lubis, 2019). The result will certainly not be as 

optimal as learning that is carried out face-to-face in the 

classroom. 

 

 
Implications of Student Mastery Problems in Islamic 

Religious Education Materials in a Pandemic Period on 

Curriculum Completeness and Competence Quality 

 
During the pandemic, student learning outcomes have 

increased and have reached the passing grade. This shows that 
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the curriculum has been achieved in distance learning during 

the pandemic. After about a year of implementing distance 

learning, the government allowed limited face-to-face 

learning. The results of interviews with PAI teachers show that 

there are differences in student mastery when distance learning 

and limited face-to-face learning are limited. Student mastery 

decreases when face-to-face learning is implemented with 

curriculum completeness not being achieved. In addition to the 

results of interviews with PAI teachers, there are also results 

of classroom teacher interviews about curriculum 

completenesswhen face-to-face learning is limited. The results 

of interviews with classroom teachers from three elementary 

schools in Bojonegoro show the equal results. The 

achievement of the curriculum in learning during the pandemic 

is felt to be lacking.Some aspects of the material have not been 

mastered by students. 

Learning outcomes during distance learning have reached 

the passing grade. This is due to the large number of learning 

resources that can be used to answer questions. In line with the 

description above, (Widya Fatmawati, Heru Sri Suryanti, & 

Widyaningrum, 2021) states the same thing that student 

learning outcomes in direct learning on the cognitive aspect 

show an average score of 80, the psychomotor aspect shows an 

average value of 84, and affective aspect shows good results. 

While in distance learning, student learning outcomes 

increase, the average cognitive aspect becomes 83, the average 

psychomotor aspect becomes 82, the affective assessment also 

shows good results. However, on the affective aspect, the 

teacher did not conduct an assessment according to the 

procedure. Assessment of affective aspects is done by 

observing students' attitudes even though it is very limited and 

with the previous value benchmark. 

The decline in student mastery of PAI material during the 

pandemic was proven when limited face-to-face learning began 

to be implemented. At school students can only rely on their 

ability to master the material that has been presented previously. 

The results of the observations showed that students did not 

seem to be able to re-explain the material presented by the 

teacher correctly using their own language, there were still few 

students who recorded the important things they had learned, 

and almost no students asked questions according to the 

material that had been explained. Most of them asked because 

they did not understand the questions and task instructions from 

the teacher. This is also strengthened by the limited face-to-face 

learning outcomes document. As many as 50% of the mastery 

of fifth grade B students at SDI Luqman al-Hakim did not meet 

the passing grade. 

There are some student scores who do not reach the passing 

grade based on document data on learning outcomes when face- 

to-face learning is limited. The quality of the competence of 

SDN Sobontoro I students can be seen based on the passing 

grade of 65, while the predicate A (very good) with a range of 

88-100, B (good) with a range of 77-88, C (enough) with a 

range of values 65-77, and D (needs guidance) score range is 

less than 65. The quality of competency of SDN Model Terpadu 

and SDI Luqman al-Hakim students based on the passing grade 

of 70, while the A (very good) score ranges 90-100, B (good) 

score ranges 80 -90, C (adequate) score ranges 70-80, and D 

(need guidance) score ranges less than 70. 

Based on the value of the cognitive aspect of SDI Luqman 

al-Hakim students, there were 89% of students who completed 

with very good quality, 5% of students completed with good 

quality, and 5% of students completed with sufficient predicate. 

The Integrated Model Elementary School was wholly 

completed with very good quality, and Sobontoro I Elementary 

School there were 21% of students who completed with very 

good quality and 79% of students completed with good quality. 

The quality of the competence of students' cognitive aspects in 

distance learning is detailed in the following table: 

 

[Table 10 about here] 

 

The quality of student competence in the psychomotor 

aspect at SDI Luqman al-Hakim shows that 16% of students 

complete with very good quality and 84% of students complete 

with good quality. At SDN Model Terpadu 100% of students 

completed with very good quality, and at SDN Sobontooro I 

32% students completed with very good quality and 68% of 

students completed with good quality. The quality of students' 

psychomotor aspects of competence in distance learning is 

detailed in the following table: 

 
[Table 11 about here] 

 

In limited face-to-face learning, the mastery of cognitive 

aspects of SDI Luqman al-Hakim students shows that 15% of 

students complete with very good quality, 30% of students 

complete with good quality, 30% of students complete with 

sufficient quality, and 25% of students do not complete and 

require guidance. At SDN Model Terpadu there are 6% of 

students who complete with very good quality, 59% of students 

complete with good quality, and 35% complete with sufficient 

quality. At SDN Sobontoro I, there are 14% of students who 

complete with very good quality, 75% of students complete 

with good quality, and 11% of students complete with 

sufficient quality. The value of students' cognitive aspects in 

limited face-to-face learning is detailed in the following table: 

 
[Table 12 about here] 

 

The quality of student competence in the psychomotor 

aspect at SDI Luqman al-Hakim shows that 95% of students 

complete with very good quality and 5% of students complete 

with good quality. At SDN Model Terpadu there are 9% of 

students who complete with very good quality, 79% of students 

complete with good quality, and 12% of studentscomplete with 

sufficient quality. At SDN Sobontooro I there are 21% of 

students completed with very good quality and 79% of students 

completed with good quality. The quality of students' 

psychomotor aspects of competence in distance learning is 

detailed in the following table: 

 
[Table 13 about here] 

 
The incompleteness of students' cognitive aspects in face- 

to-face learning is limited due to students' problems in 

mastering the cognitive aspect of material, namely the lack of 

student understanding of PAI material. The emergence of 

mastery problems is triggered by several factors: motivation, 
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interests, factors of parents, teachers, and friends, as well as 

technical constraints. In addition, during distance learning 

students tend to rely on advanced technology and home-study 

companions to get good grades. (Sutangsa, 2021) states that 

student learning outcomes do not meet classical completeness, 

and there are several obstacles felt by students, teachers and 

parents in distance learning including those related to student 

motivation, teacher readiness, and participation in mentoring 

parents. 

This data contradicts the data on cognitive learnin 

outcomes at SDN Model Terpadu and SDN Sobontoro I, where 

all students reach the passing grade. High student scores are 

obtained both when distance learning and face-to-face learning 

are limited. In distance learning, students' learning outcomes in 

cognitive aspects are quite high. In limited face-to-face 

learning, the learning outcomes of Integrated Model Elementary 

School students decreased compared to those of distance 

learning. However, student scores still reach the passing grade 

and scores tend to be high. The same thing also happened at 

SDN Sobontoro I that the learning outcomes of students' 

cognitive aspects in distance learning had reached the passing 

grade. In limited face-to-face learning, student learning 

outcomes in cognitive aspects have decreased. However, 

student learning outcomes still reach the passing grade. The 

completion of students' cognitive learning outcomes was caused 

by the weight of the questions that were lowered during the 

pandemic. Teachers are given the freedom to design lessons 

using several platforms that can be accessed by students easily, 

to design questions, and to self-assess. Autonomy regarding 

matters relating to school activities is fully regulated by the 

school (Fatmawati, 2021) 

The completeness of student learning outcomes in PAI 

material when face-to-face learning is limited is not in line with 

interview and observation data which states that the decline in 

student learning outcomes is about 50% of learning outcomes 

during distance learning. Even though student scores look good, 

if viewed from the quality of competence, they are actually still 

below the quality of scores before the pandemic. This is 

because the provisions in curriculum simplification have 

conditions that need to be considered by schools, i.e., students 

are not burdened with completing the curriculum and can 

achieve the requirements for grade promotion and graduation 

requirements (Fatmawati, 2021). The consequences of these 

two things show that learning during a pandemic is an 

emergency learning so that an emergency learning evaluation 

will emerge. In the evaluation of emergency learning the 

teacher was forced to reduce the difficulty level of the 

instrument. It is also happened to the assessment of 

psychomotor and affective aspects. Student mastery on 

psychomotor aspects in distance learning can be replaced by 

learning videos but cannot be maximized. The teacher also has 

difficulty assessing the students' psychomotor to what level of 

mastery it is and it is feared that there are parts that are left 

behind. In line with this, research written by (Kurniasari et al., 

2021) states that distance learning causes students' 

psychomotor abilities to not develop optimally. 

Students' mastery of affective aspects that are difficult to 

reach during the pandemic has an influence on their learning 

mastery. Teachers at three elementary schools in Bojonegoro at 

the time of distance learning did not make assessments 

according to the assessment procedure. Teachers only rely on 

limited observations and leave the affective development of 

students to parents. There must be cooperation between all 

parties. Students and parents actively participate in teaching and 

learning activities from home (Trisnawati, 2021). Students' 

mastery of affective aspects in limited face-to-face learning can 

be seen significantly decreased. The decline in students' mastery 

in the affective aspect that was most dominant based on the 

results of teacher interviews was students with minimal 

assistance and direction from their parents. The results of 

observations and the results of the assessment of affective 

aspects in limited face-to-face learning at SDN Sobontoro I 

stated that students needed further guidance. While the results 

of the assessment of the affective aspects of the fifth-grade 

students of the Integrated Model Elementary School show that 

all students are good in being honest, disciplined, responsible, 

polite, caring, confident and the fifth-grade students of SDI 

Luqman al-Hakim most of the students are very good in 

behavior and some students need guidance. 

Based on the results of teacher interviews, the assessment at 

the time of distance learning was based on the previous 

semester's grades. It was also expressed by (Waltini, 2021) in 

his writing which stated that the pandemic hit had immediately 

become the main factor in the announcement of an inadequate 

assessment. From several Whatsapp groups consisting of 

educators throughout Indonesia, most of the assessments were 

copied from the scores of the previous semester. Some of them 

process the assessments carried out in the half-semester that 

have been going on and then stop, and a small part is 

processing the scores before the pandemic and several online 

meetings that have occurred. The result is an assessment that 

does not require completion of the curriculum, placing students 

without even learning in a safe position. This reflection then 

becomes a contributor to the dilemma of the next semester's 

assessment. 

From the three schools, it can be seen that the curriculum 

achievement on the cognitive aspect is more emphasized, the 

psychomotor aspect can be done with limitations, but the 

affective aspect is the most difficult to reach. The quality of 

pandemic learning does experience many limitations when 

viewed from the inhibiting factors that dominate more than the 

supporting factors. Basically, we are not ready for this 

situation. Even the impact of the pandemic is still felt to the 

point of endemic, to face-to-face learning. In line with this, 

(Jayani, 2021) revealed that the impact of distance learning is 

the reduced quality of education received by students and will 

only be felt in the long term with the productivity of 

Indonesian students in the future. 

 
 

CONCLUSIONS 

The problem of students' mastery of Islamic Religious Education 

materials during the Pandemic in the form of low understanding of 

cognitive aspects, lack of reach of affective aspects and psychomotor 

aspects. Students' problems in mastering Islamic Religious Education 

materials during the pandemic have implications for curriculum 

completeness that has not been achieved during limited face-to-face 

learning. So that the cognitive, affective, and psychomotor mastery of 
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students on PAI material cannot be maximized. Although student scores 

look good, the quality has decreased compared to before the pandemic 

due to the simplification of the curriculum. 

The limitations of this study lie in; 1) Data retrieval using only 

data from assessment results from PAI teacher documentation 

containing students mastery. It would be better if using test questions and 

independent observations made to obtain more valid data. 2) The 

findings of this study are only valid for a limited time during the 

pandemic. The results of this study find and analyze student problems in 

mastering PAI material during the pandemic so that it can be used as a 

reference for the right solution in solving educational problems. 
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Table 10 / Scores of Cognitive Aspects of PJJ class IV 

 Predicate  

Sum 

SDI Luqman al-Hakim 
% 

 

Sum 
 SDN Integrated Model 

% 
  

Sum 
SDN Sobontoro I 

% 

A 17 89% 34  100%  6 21% 
B 1 5% 0  0  22 79% 
C 1 5% 0  0  0 0 

D 0 0 0  0  0 0 
 ∑ 19  34    28  
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Table 11 / Scores of Psychomotor Aspects of PJJ class IV 
 

Predicate SDI Luqman al-Hakim SDN Integrated Model SDN Sobontoro I 
Sum % Sum % Sum % 

A 3 16% 34 100% 9 32% 
B 16 84% 0 0 19 68% 
C 0 0 0 0 0 0 
D 0 0 0 0 0 0 
∑ 19  34  28  
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Table 12 / Scores of Cognitive Aspects of PTM class V 

 Predicate  SDI Luqman al-Hakim   SDN Integrated Model   SDN Sobontoro I  

     Sum  %  Sum %  Sum %  

 A 3 15%  2 6%  4 14%  

 B 6 30%  20 59%  21 75%  

 C 6 30%  12 35%  3 11%  

 D 5 25%  0 0  0 0  

 ∑ 20   34   28   
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Table 13 / Score of psychomotor Aspects of PTM class V 

Predicate SDI Luqman al-Hakim SDN Integrated Model SDN Sobontoro I 
 Sum % Sum % Sum % 

A 19 95% 3 9% 6 21% 

B 1 5% 27 79% 22 79% 
C 0 0 4 12% 0 0 
D 0 0 0 0 0 0 

∑ 20  34  28  
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